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Abstract 
The aim of this article is to propose and emphasise the inclusion of a new borderline sub-subject into the education sciences. The 
epistemology of education, as part of the philosophy of education (therefore part of philosophy) may also be a sub-subject of the 
education sciences. Other subjects considered “borderline” that have an interdisciplinary approach and equally belong to two 
separate subjects had as well a similar path, such as, the sociology of education – that is, at the same time a branch of sociology 
and a sub-subject of the education sciences. Therefore, against the current background of methodological, conceptual and 
disciplinary hybridisation, the epistemology of education has the role of founding the knowledge in the field of education 
sciences; it also has the role of normative foundation, emphasising the role and significance of the most general scientific 
statements, axioms, laws, principles and rules, in the critical foundation of knowledge and the relation between these laws and the 
educational praxis. Also aspects related to the sources of knowledge in education, the types and methods of knowledge specific 
of these sciences, the critical analysis of educational concepts, principles, laws – are an epistemological approach of education, 
insufficiently investigated so far, whose purpose is to clarify, to elucidate and to develop knowledge. 
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1. Introduction 
In this paper, our aim is to highlight a hermeneutical (interpretive) approach plan, the problem of needing to 
configure a hybrid border subject under the name of education epistemology.  
We will also emphasize the role and finalities needed to develop such a subject which implies a specific 
demarche of knowledge, methodological approaches and conceptual clarifications which regard the general theory 
of education, the applied epistemology in education and also the educational praxis. 
2. Education Epistemology 
Education epistemology is built up progressively as a branched-subject of the education philosophy field. We can 
define education philosophy as “the application, to the aspects related to education of resources, means, analysis 
tools and typical philosophy approach methods”. (Durand, Prinborgne, & Hassenforder, 2005) 
Seen this way, in an interdisciplinary sense, education epistemology represents a domain of knowledge which has 
been subjected to the hybridization phenomenon – regarding the concepts, methods and its paradigms – as to new 
social sciences. “The swap of concepts does not constitute by itself a hybridization” (Dogan, & Phare, 1993) it’s 
more likely a distribution of concepts from one subject to another, being an important aspect in the process which 
stimulates innovation in the neighboring branched-subjects and can lead to an eventual hybridization”.(Dogan, & 
Phare, 1993). Gaston Mialaret classifies education philosophy as being “a subject as other subjects and sciences 
which intersect overall education” (Mialaret, 2011), integrating and assimilating it in a disciplinary way to the 
education sciences area.  
In conjunction with the epistemological status of education philosophy, the French teacher appreciates that, along 
with the history of education - these two subjects were initially - the only ones taught at university level in the 
education sciences study field. Despite the fact that, over time, education philosophy has lost its importance in 
relation with the level of its development compared to other subjects, we could not make an array of educational 
sciences, without providing an important place for education philosophy”. (Quine, & Van Orman, 2005) 
The role of education philosophy and hence its branched-subject – education epistemology, in the wider 
ensemble of education sciences, focuses on issues of great importance within the concept of education. This last fact 
is due to the approach on aspects related to the specific and general aims involved in education: “We can’t talk about 
education without defining the aims that must be reached, immediate and long-term objectives, general and 
particular finalities.” 
Education philosophy would have the role of identifying and choosing a coherent set of educational objectives, in 
terms of their internal consistency (goals between them) and external consistency - in relation to other philosophical 
reports of general type. The axiological approach of objectives, represent their comprehensive conceptual analysis. 
The interrogation on the aims of education, on their axiological meanings and sense criteria and their ranking in 
accordance with their relevance in relation to educational action, is yet another specific approach to education 
philosophy. 
It is the role of fundamental philosophical analysis which allows determining the exact nature of an educational 
situation to provide the set of observable characteristics, their true meaning.” (Mialaret, 2011) However, the 
education aims analysis is not education philosophy’s only task, another task is to investigate the conditions which 
enable knowledge in education, therefore, “affirming a specific number of principles beyond which the analysis 
can’t go on and without which education is not possible.” (Mialaret, 2011) We can say, therefore, that philosophical 
analysis and thus the epistemological one (whereas epistemology can “naturalize (Quine, & Van Orman, 2005) 
successfully in the epistemological field of education sciences), is likely to lead to a form of analysis and 
understanding of educational situations different from that of other education sciences” (Mialaret, 2011). Therefore, 
education epistemology, as a sub-division (branched-subject) of education – contains its own thinking set in relation 
to other subjects of education. 
Epistemology deals with the founding issue of the knowledge basis. Applied to education, as education 
epistemology, its goal is to found the existing knowledge in education science – on the groundwork established of 
principles, the most general laws, axioms and those principles which represent the basis or foundation of knowledge 
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in education. A knowledge based on well-defined concepts, principles, axioms, laws - is an approach characterized 
by a deep understanding, law-like nature of facts, realities, existing actions and regularities at an educational level. 
In his article “The value of education” (Jacob, 1989), O. Reboul defines education philosophy as “both the 
epistemology which interrogates education sciences and the axiology which extends and continues them” (Jacob, 
1989), being at the same time a demarche for clarification. We can correlate these statements with those belonging 
to another French researcher in education sciences that is, Gui Avanzini (Avanzini, 1994), for which education 
philosophy would have an “epistemological” function but also an “elucidation function” and also, in “M. Fabre’s 
opinion, an axiological and normative function” (Fabre, 1999). 
We believe that we can transfer this normative elucidation function, from the education philosophy domain in the 
conceptual field of education sciences, in the current context of conceptual and paradigmatic hybridization of all 
social sciences. The change or mutation we propose in this context of conceptual and methodological hybridization 
specific to current science is moving from a simple function of education epistemology – to a disciplinary founding 
status of knowledge. Therefore, understood in this sense, as a branched-subject of education, education 
epistemology is an attempt to clarify, to elucidate knowledge, to provide new meanings, to found facts, concepts and 
realities pertaining to education sciences. The reasons for which a new subject or branched-subject appears is clear: 
specialization leaves a void between branched-subjects, which must be filled. [...] Today, the most important process 
is not the creation of new subjects, but the formation of new hybrid fields. Because this process is only a few 
decades old, it is often neglected “. (Dogan & Phare, 1993) 
This new branched-subject of education epistemology is clearly a specific and related to, even dependent on an 
existing concrete institutional context. Understood as a branched-subject of education, education sciences 
epistemology seeks to identify a specific statute to assess the validity and relevance conditions of different types of 
knowledge that are produced within these subjects and in relation to which they are defined and established. 
Beyond the inherent difficulty of an epistemological investigation in the conceptual field of education sciences 
which is very dynamic and diversified, we believe, however, it is inflicted that a border subject as education 
epistemology should be developed, for reasons of pertinent and validity requirements in educational knowledge. We 
consider as being necessary the identification approach on some criteria of educational knowledge validity, because 
by such an approach, the science status of the education sciences’ field is highlighted, considering both the subject – 
clear and distinct conceptual delimitation – after the logical and specific criteria of sphere and content, and the 
specific research methodology level, also at a conceptual and paradigmatic level. 
Another important aspect studied in education epistemology is the explanation and understanding of some types 
and methods of cognition on the specific reality of education and also issues related to own knowledge sources. 
Depending on the specifics of the types and sources of knowledge in education, their applications in scientific 
research can be analyzed. 
All the aspects mentioned above are important reasons due to which education epistemology, as a branched-
subject of education science, could have an important role to play both in education theory and practice. We can 
identify other objectives and topics to address within an education branched-subject also, such as: explanation of 
concepts, notions, occurrences, “actions” and “educational facts”; by giving a specific scientific character to 
pedagogical research “by eliminating abuse of empiricism, of amateurism and the application of interpretative 
templates” (Cucoƕ, 2006); the construction of a pedagogical theory which would be axiological relevant and 
praxeological appropriate (Cucoƕ, 2006). 
We also believe that education epistemology has a role to play in the interrogation regarding the education 
sciences’ subject, and also in terms of critical analysis on the specific methodology within pedagogical research “in 
order to test and validate those ways of investigation which have been shown to be valid. The scientific 
substantiation of theoretical inventory will ingrain in pedagogical ideas more credibility and impact force on the 
researched realities” (Cucoƕ, 2006). It is also an important step that of accomplishing a logical analysis of 
pedagogical language in order to improve conceptual determination. 
An equally important role can be held by the epistemology of education sciences on the teaching activity and 
educational praxis, with a better action orientation and educational practice, with a better understanding of the 
epistemological and axiological factors (values, finalities, forwarding of value bearing contents), the importance of 
understanding concepts and paradigms in science within the teaching process - learning - discussing curricular 
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contents that favor the explanation, understanding and unveiling comprehensive structures of human knowledge. 
Also, an important role could be held by the interrogation and the epistemological research on curriculum grounding 
on basic principles and axioms; this would have the role of founding the content (curriculum) on statements 
scientifically grounded on basic scientific principles and axioms. 
If pedagogical epistemology craves for a founding and validity demarche on education knowledge, as well as 
pertinence conditions and contents validity within education field, education sciences’ axiology is another branched-
subject of education philosophy. The last mentioned studies statements – normative prescriptions – rules, principles 
and education axioms. 
As the etymology of the term indicates, the Greek adjective axios which means “of a great value”, axiology is a 
reflection on values, value theory or philosophy. 
“The state of axiological categories leads us to classify ontological categories on a lower level” (Lavelle, 2009).  
From the ideal character of these values and from their irreducibility in relation to the existence experience, axiology 
is often conceived in opposition to ontology. 
3. Conclusion 
Returning to the epistemic field of education, we believe that “the reflection on education necessarily reflects an 
axiological dimension. On one hand, we can discuss an axiological groundwork of education, to the extent that any 
educational action, any education is justified starting from finalities, which always assume, implicitly or explicitly, 
an ideal conception on a human being. On the other hand, we can discuss axiological implications of education, to 
the extent that practices as well as educational policies “involve a practice which can easily jeopardize certain 
values, such as justice, tolerance, the respect towards people and love of knowledge. Finally, we can discuss 
education axiological content to the extent that the value forwarding represents, in interaction and along with 
knowledge forwarding, an irreducible curriculum component.”(Cucoƕ, 2006). 
Another important task of education epistemology is also the analysis on concepts and education sciences own 
language in order to “operate on a conceptual discrimination, for a much clearer prominence on the specific of 
pedagogical language” (Cucoƕ, 2006). 
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